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We may have gotten into the teaching
profession to teach)science, music, or
foreignilanguage, but pretty soon we
discover that, in reality, we are in the
profession to teachypeople. And people
have many:heedsibeyond particular
content: aneas:;

e (From Smith, R., (2004). Conscious;Glassroom Management: Unlockingthe Secrets of Great Teaching.
Conscious Teaching Publications: Eairfax; GAY)




/"’

~ Challenging béhaV|U§r does not
~ happen randomly\ ,
AN It\can be understood\ :

\\




gV hatiexactly s ERaviori

~ e Is a behavior
e Is a behavior learned or innate?
/e Can v\}"é\@Iway's obgérve every b\ehavior? f
e How is the behavior of a person with




Wiat ISt ABAH

- e Applied Behavior Analysé is the. A
systematic appllg’étlon of the principles
of behavior to facilitate soc:ail)?\ |

/ _qnlﬁ(:ant behavior change in, f
organisms.

e ABA relies or ant data collection
and ana /SIS LOIC Je ermine the function
ofi behavior nr sehaviors to
be taught, a 1d thierefiiectiveness of the

i Intervention >~




o Underlylng prlh s\cmé strategies of \

ABA were deriv from the SCI@I:LIIC S
/ - study’ of behavior. I,
o Smgle cgse de5|gn each |nd|V|d\uaI case

is still studied scien
applied setuing

e Dependent variable- taraet behavior

° Independen Valiable= envikon:
manipulations |

ifically in the

C




23 ABAGSADPIIECAMOPAULISH)

/’/

e ABA is the only émprﬁCéWIy\\/Llidated* Ny
treatment for individuals with Autism at this
time (AAP, 2007; Simpson, 2005; Maine |

‘ - Administrator’s Task Force, 2000). \ /

e A variety of teaching strategies that utilize
the princﬁl 2 been found to be




S ABA doesiashe e EOVEES

O

e Lovaas is known for | p10neern the applicatio
of ABA prlnC|pIesgt’o teach chilaren with ASDsK&/

e Many people incorrectly use the term
"ABA™ and “Lovaas therapy” interchangeably

“Lovéas therapy” refers to a specific teaching
ﬁucrlzfulum developed by Dr. Ivar Lovaas at

e Discrete Trial Teaching in a structured 1:1




AOESTHOEEWURINDISCIELE

FrJrJI Trelirilnle) (EXFF)
o Many neople’i ncorféctly use the

terms “ABA” and “DTT” ~— e
interchangeabl ;

e Discrete Trial Training (DTT) is one
o) several teachlng strategies that
util] iples off ABA

o DT [fiGelsesionibreaking down
SKi IJ Igige) Jrrull components and
teacning each r*om,)or N a
SyStematic manner -




\/\/n\/ Jnoulrl NIEGCHENS

\BAY
e Weare born WI(P/ eﬂéxe and \\,&
unlearned reinf rcers and pumshers

/N These are necessary for the surV|vaI of |
the |nd|\>|dual and the species.

o FOOd/E‘t

@ Sex




e Why SHoUldRIEachErs

/

e ALL other behévi rs arelearned. =

AEAY

> o

o All'behaviors exist because they-are
“within the mdmduaf S skills repertolire |

‘and are Belng re/nforcea’
o If your%a cessful, you are
teaching behaviors




D s

P VINERIOCESS O Ehanding

| o O ~
Py
¥ )

SENEVION

_p—

. Behavio“r chan’ é 3: involvi q
ge Is a process involving
trial and error, data collection,_ -
P evaIuat'Hc:)n or the ef]”ectiveness of
‘interventions, and modification of
interventions as needed.

J




INENBIGNOUES

~ e Is it the AuUan O’r' IS it a'learned \#/
behawor? ~—




LARPlIEd BEREVIORAREIEIS

- Antec\de"}\"”
LYl Y / |




< Flgledogsll BeEvior PES

e Phase 1- Oper%tia’ﬁéme inition of \\g/
Behavior(s) and(Data CoIIection\
e Determine current level of behavior |

| (baselﬁ\e) £/ \

o Iden’éify\p ssible antecedents , functions,
and mai ' |




% Defining Behiavior

e Observable; \Nhat'do you see
or hear the child doing?

e Measurable: How often does
the behavior occur?
e How |0ng doesitihe.behavior last?
e How. IRtENSE IS, the behavior?

e Can everyone agree on what the
behavior I0oKSHIKE?




e WWhatADeUEIReLG S and

=GOS

e ABA absolutel;’/ reé’d@ﬁ'z that Kt/
thoughts and emotions are pariq the
Py individual’s behavio}s and environment. f«
e But hov) can you measure that?




2DESEHINING

“The child is defiant.”
“The child throws temper tantrums.”
“Teachers say that the child is off

task.”

“The child throws a *fit" at Wal
mart.”

“The child is aggressive.”

BEREVIONRS

“The child tells me “*NO” when I ask
her to do something.

“The child falls on the floor, kicks,
screams, and cries loudly.”

“The child stares out the window
during instruction.”

“The child refuses to stay in the
buggy and screams, "I want that” if
I do not put the desired object in
our cart.”

“The child hits me or others when
he does not get something he
wants.”




> o

behavior?

o \Was there a setting event, such as ongoing
4 activities, noise, dlffer’ent people, new place, (
- Gl /

Is ydur chlld hungry, thirsty, tired, afraid,

e — e What happeneh i?lﬁefﬂatel before the KE/

Influence benavior: |




Chighdin 9
PIEVEN




UAritacadant edifieztions

~ e TEACCH/Structur ﬁ“‘T% G N

e Environmental Modifications

/ o Visual PromptS/Stln)LIus Cues (
o Works}stems \

o Vlsuaﬁr dules

e Priming

e [ransi




i IACEECH T3S

"« CONSEQUENCE is what follows the oy
behavior and influences that behavior. ~

e Behavior can be strenathened or weakened
/' pythe consequences, \

e A conseguence can be rewarding or aversive.




REENEONSEYUENGES

~ e At this stage, \’Ne{(é\eﬁdc identi \\g

conseqguences C ently in plaeé\at
/ are already remforqng the target f
behawo} \




{ I—l

S ENchionall BehavierPlens

— :
e Phase II- Develop [glan - ) | N
e Formally state hypothesis of function, current N—
- antecedents, and current maintaining
/ consegquences - / 1

. Detallecl\ descrlptldn of possible replace ent
behaviors And teachlng strategies

——




LWriting ek DEfiendablecoal’

e Are these goals cléar? | \\S/
e Jennifer will not(engage in noncempllance
/ during circle time. )

e Jennlfe\r will increase compliance LV 5070.




> o

e Is this goal cle’ar{fhd\me surable? '\\\v/,
e By March 30, 2012, Jennifer will decrease the number of
afternoon'~»~a_c\’civities in which sh\e engages in more than three
disruptive ana\poncqm/pli--ant péhaviors to 10% d\{ activities J

for at least two weeks. Disruptive behaviors include

C







COMMON FUNETIONSC)F

BERIAVIO
e Attention / \j S
o Gratification
/ o Escape/ Avmdance “"\ :

e Sensory baIance/Automatlc

o Others: SElFEXprESsion,
Justice/Revenge, Power/Control,
Acceptance/Affiliation |

C




G SN AV ESIHATREUNCIHON!

S e Matthew %wipéS‘matégrials off'his
desk when instructed to complete an N—
. 8 ctivity. |
/ e While the teacher is assisting another |
‘ stddent, Elizabeth yells “shut\up!”
and looks at the teacher.
aps histhands in front of his
e tireugnoettstaeischool day.
e Brandon screams andicries when his
truck is takenraway until the teacher

gives hisitiickehacks




IT IS IMPORTANT TOTEACH
A CHILD WHAT TODO -

/RATHER THAN ONLY WHAT

7

NOT TO DO.




G REPILACEMENT BEHAVIGRS

e Case Study: Ahthdﬁﬂwitg peers who \\\7

invade his persoﬁal space. The.initial s

~ Intervention included a Social Story f,
‘which told the student not to hit.

icking peers who

invaded his personallspace.

ouldie armore appropriate

Intervention? x




Ignore but intervene physicall ’ﬁ: néces a
Positive attention when apprgoriate

Teach appropriate replacement skills (raise
/ hand, ask fo"i‘\J‘flp, ring ‘beII{ etc.)/ /
Teach waiting, .
Role Playing, scenarios
Use schedules

¢ o o

o HEFRANEVER IGNORE DANGERQOUS
OR!!!!.




Es 5 AYENTION SEEKING

sometimes
ANY attention
i"s-{ei nforcing !/

e Remember,
:




ESECARE/AVIOLIDANCE

>

o o Teachgazk/igioreak( erbal, Break

Cards
e Offer choices within the work goal
e Refertothe schedule ,
/ \.) Use first- ther{ cue cards \ J

e Gradual introduction to an unpleasant
- situation (n0|sy reoms, difficult work)




EMONHIONAL
DYSRIEGUIAHIOIN/SIERES

EAERIESSIONN

-~ e Jeach ap/ﬁropribte \j | )
expression of emﬁons- _ N
Emotion Thermometer, 5-

/ Point Scale )e ---\ J

e Use soaal storles

o Acknow@ 2
emotion. Previde
appropriate’eutiet




10 - when mum dn'm dhe car
" txhcme% viorried when che & sick .

e, 9 ~if-dad ond iy qet the
wrong beok

Mfwd\J wornedt

@y womed 1

- when | om @ "y ond

tod comes in My room.
prightened - when | lose

‘iugio tordt -

-f6

)

http://www.smelena.com http://www.dhs.vic.gov.au




\é Teach: =
communication
skiIIs\Z?eGu_esting)

e Use fir\st-then cue
cards

e Refer to the
schedule

Tieach waiting
Jloken Economies

\t—t—j" 4

.___‘\ -




Johnny ‘

[ arde Ime |

Finished

ﬂmdir\
|. Read pages |=5S n +he book
Fwe Sillq Figherraan,

Z.W(ﬁe 3 new (ea‘d‘n worda i“ Nour







Flari2 "Fleries

LU MWW LTI EL T ETE0TT




Visual Countdown

http://www.iidc.indiana.edu/styles/iidc/deimages/IRCA/Countdown.jpg




~ o Token Syste|’n

\

e [arget only 1-2 Hl/lzrlorlty Behavior \

e  Regular: Decision Points) (set by YOU)

e Attainable Goals ol Re ard (Not too easy or J

C

hard)
o Child/Involved, Knows Target Behawor/GoaIs &

“tickets”, “pay r*n::c}’::, die "




Corrinnltirliczjtlen)

o Improve Requ’esvékiﬂs

e [Have Access to éommunicatioh
) PictLi‘Fe\s e )
e Communication Boards




lo)p

Al

Eommin

 BUEERBER
" GEEEREBRN
S BEUERBOERD
Z BaBREREEN
HACLEEUR
T GEELEER
L I BODEBENE
Ll e aRRBERD
| BOEREERR
| ARECERRE



http://www.athensparent.com/

o

‘Sensory. integration ’
technigues

—

behavior with a more
appropriate skill

Teach an | compatlble sk|II
Redirect to a task
Use first-then GUEelGards
Physical activity;
Gradual Intreduction
Prepare/Prime the child

Shaping/replacing the )

http://tips4specialkids.com/wp-content/uploads/2011/09/weighted-vest.jpg







e R ENGHCEMERNEIDOESHE
Weorit FelllzieY

—
Reinforcement is a ’procé"s‘é\tha cads to the increase
in rate of response in the FUTURE | s
The immediate effect of the presentatioﬁ?ﬁthe

- reward iS\NOT rei{nfo\rcemént \ (

We ONLY have reinforcement when the rate of the
behavior'increases or is maintained in the FUTURE!

And ifi the targetsbehavierFeontinues instead of the
replacementibenaviof;, thenessue is not
reinforcement; rather WhichitONE is being

reinforced!




REIRIGKCEMERE

—

° Remforcemenl! INCREASES the likelihood. ,
of the behavior occurring again. It makes L
the behavior stronger.
/e Be EFFECTIVE and MO}IVATING \. (
"o IMMEDIATELY follow the desired beha\)lor
o Be CONTINGENT on a desired behavior
e Be VARIED! '
e Be INDI /UU,.\I [/.—_)




Wiy ENERIPIIASIS Ol

Pelpforeginenty
_ e Punishment may stop a behavior-in the

short-term but dog/s not teach the N
replacement behawoi) ~' |
/e Research\shows that/Positive Behavioral /

Supports are more effective at Iong -term
behavioral

http://wwwa3.interscience.wiley.com/journal/



http://www3.intersc/
http://www.patrickcrusade.org/details_chap4.html

\
\¥ ~

/

-

/’/ \‘

When first tea’chgv(g\é\new behavior,

. " 5¥?/
the reinforcement has to come-._

frequently and cons)stently. | f«
Fading out the reinforcement (Ance

new behavior is established) is
importantin making the:behavior more
reinforcer

effective.




/’/

e Continuous Reinforcement: follows each response; \

/

beneficial only in the beginning ofi intervention. Will e
lead to satiation and diminished performanCQf over-
used. d

-~-Intermittéhjc Reinforcement: follows only some /

responses; may,. be on a ratio (number) or interval
(time), and.may, be fixed (after a set number or
amount of; time),oer; vari afiter a variable number
or amount efftime):

Intermitte
maintaini

Mallot, Richard W., Donald L. WhaleyyandMaria k& Mallots Elent sntary Principles of Behavior.

3rd Edition. \




€j¢) 0)=0)0)[= [

~—d

IEEIESE

e \Variable ‘
Reinforcement




j‘F{e]rJforcerrJerJ't

~ Positive 'Negative \

e Something added to the e Something removed fron}\t/ ’
envirenment following a the environ\n?ént..fpllowing
/ behavior: that increases ) a behavior that increases |
the behavior} . the behavior |
e Examples: | e Examples:
o) Praise/attentio Removihg unpleasant
e Physical play/tckies stimuli

e Access to preferreditems REmoving |
or activities f an/ds/expectatlons

e Edibles/consumables







EANLINCIHOIN
e Extinction occurs when the behavior is no A
: G 4 X
longer reinforced and decreases in.intensity
or rate; ideally when replaced by a more |
/ - appropriate beh’avior/(/DifferentiaI \ J
Reinforecement).

e An extinctic 2N occurs during the
initial inte iraniextinction burst,
the occurrence ofith jor temporarily
increase dramatically, in an
effor amiliar manner.

({allot, Richard VWi LGnalc L.. Whale Y andMaria B Mallot: Elementary Principles of Behavior. 3rd Edition.

T ] \




EXucHeR= EaliuonR

o NEVER PUT DANGEROUS BEHAVIORS
ON EXTINCTION!I!! —

° We never |gn0re da}wgerous behaviors! |
/ % \




Criiri= |tst eje) ¢ /e

=dtirieeion oljrsel




~ e Punishment ’ | \\S/

% e Positive- adding something to dew.gse
behavior

. f
@ o Negat}e removing something to| decrease

/




IMERESPEIING]Y,

e Research shows that punishment is highly "\\v
ikely to stop behay/iors in the short term. 4
e However, research also shows that
/ “ punishment alone is unlikely to produce
ong-term behavior change.

e Much more, ivelifipaired with teaching




PlRishWithiNEeaUtion

e Punishment begets
punishment”...Research shows:that
punishment can be REINFORCING for

the person providing the punishment.

http://mylearningpod.org/2011bcps44/wp-content/uploads/2011/03/teacher-scolding-studentl.jpg




O WMelee Muslislment

—

~ e Pair with strong rei"ufor ment
for replacement behayiors-
Candy or: New Video Game??

/ o Use for serious behaviors /
(aggressmﬁ not taIklng out of
turn)

e Avoid tolerant
off with the

ofiense.
e ( scolding versis 1655 GIViGEeD

({gam




Iimer@un

LI

e 0One minute/yealjf for ,Developmental Age @
e Immediate Q S

e Removal from Act|V|ty> \fll'l
o M|n|m|ze\Attent|on

o Afterwards Give Rem/lnder but Av0|d
Lecture .

o Reme ber- th ore /_, nJ

(/ “timelout




< Fugledoskll BeiEvior PEIS

- e Phase Il Imdleg(eﬁFBe- avior Plan
and continue totake data. Analyze
P data 'ta\gletermine e)ffeCtiveness_ f

y |




g ) .

< IFlgletionlll BdEvidr PEIsS

~ e Phase IV- Ana|yzf/ data and revise plan\\
If needed. — -







Cirzlorlinle) Pejte

/’/

e The data colle’ctioﬁﬁﬁthg)d needs to be

consistent throuéhout the behayigr
/ - plan. Compare apﬁles to apples.” I,
o BEST to WORST \

)




2 )atar@ollection Essent

e i \-J ~dl

~ e [he type of da:ta éc/ol\\lxite depends Kt/

Lpon; on the type of behavior ebserved

o Data collection metj)mods need to be i
reasonable for your: situation & ¥

e Data mu




WiIHER (Gl KE N Data

e Scatter plot- Hitiaﬂ;\/\ﬁse to identify. \J
times for more s/pecific data cellegcion:

‘\http:\ﬁese.es/c/ambia).k12.ﬂ.us/evaI/psyc (
h/IST/behavior Seatter: datatpdr



http://ese.escambia.k12.fl.us/eval/psych/IST/behavior_scatter_data.pdf
http://ese.escambia.k12.fl.us/eval/psych/IST/behavior_scatter_data.pdf

e of Petz) Collget]oy]

> e

~ e Informal (aneéd ét/ al, nar ative) \\@/
e Formal- Continu ~
/ o Freg uexn cy - ) \ ' J




[Yees gf Prejie) Colldet]oy)

. e Interval Data: } | \ |
e Whole Interval [ ' KE/
cur. the entire intE'rval\

e Behavior must
4 - e Und restimates )
e Used for behaviors: targeted for INC?(EASE
o PartlaI\Inte, al

o Used|forbehaviors targeted for DECREASE
e [he sherterthelnteval, theme e_/reliable the

s . :
d| Ly[91Gd | CIdSS
ONUNUGUS " r\
J




Pzjtz] Cojllaetion) [el

> o

e Clickers ’ / | KC/

e Removable labels stuck onto do@ng

/e Tangibles- paper cli)as, rubber bands,
beans, poker chips \

e Set aside time daily. to tally/record data
o Identify LimMES)in theday;to take data
e Free printable data sheets:

plage)s AL 0ol o, corn/ doatisdales e

/sk-sgggific - b



http://www.polyxo.com/documents/
http://www.polyxo.com/documents/
http://www.polyxo.com/documents/
http://www.polyxo.com/documents/

VVJ’J«-JE te) PJo) Witp) Epja Pzjte)?

~ e Graphing assigts Z&iﬂﬁle ermining K&/
“trend lines™ ) ~—

/0 Trend ilnes can show overall trend of |
the data- increasing, decreasmg) etc.

e Data shou 2d across phases
of the behe




SELLLCEEELLEES

—o— Replacamant Bahavior: Ralses Mand or Signals Teacher for Attention

—&— Target Behavior- J will make verbal comeneants in the classroom whan ihs teacher or another shudent s addrassing the clgss

http://gabrielmazzo.com/PerformanceStandards/Standard1/graph20.jpg




SlicPIINERRESOUIGEES

e http: //www.béttyxﬁu\ngrnt/Graphing.m\\_/,
m ( \ ~—

/. https//WWwWenesUL edu/labwrite/res/at/ar |
aphtuts Home html™ \



http://www.bettycjung.net/Graphing.htm
http://www.bettycjung.net/Graphing.htm
http://www.ncsu.edu/labwrite/res/gt/graphtut-home.html
http://www.ncsu.edu/labwrite/res/gt/graphtut-home.html
http://www.ncsu.edu/labwrite/res/gt/graphtut-home.html
http://www.ncsu.edu/labwrite/res/gt/graphtut-home.html

‘Graphmg Pata-Phasesians
' Trapicls

g
=
S
g
:
1
[

1 2 3 4 5 6 7 8 9 1011 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30
Sesslons

http://www.stimuluspublications.com/images/graph-large.jpg




e Our students’ ‘:)e(hé\\/\iﬁ' vill vary by \\_,,/
day

/e Graphing andirend)lines demonstrate |
the overall acceleration or deceleration

of the E’eh VIOF.




CalNNTENEXEINPIE

e Teacher: "I jdshﬁt“thmk he is doi@\e/
that much better. He is still grab\bing
other kids’ things aﬁd he still doesnt
- stay where he’s supposed to!” !




30 m11/15/2012
m2/8/2013
20 -
10
= 0
{/ Out of Area




http://bp3.blogger.com/_5Ayf6ffcY3w/R21CrSDjail/AAAAAAAAACS/I-LdgWrzzZVM/s400/06-22.bmp




EREHLSIOIRVISUAINARBINSIS

http://bp3.blogger.com/_5AyfeffcY3w/R21TaSDjakl/AAAAAAAAACS/HvvrNkRFpNU/s1600/06-21.bmp




EREHLSIOIRVISUAINARBINSIS

http://psycnet.apa.org/journals/spqg/21/1/images/spq_21_1-46_figla.gif;

Behavior
Points Earned

8

0123456789 10011121314
A, B A,
Weeks




EREHLSIOIRVISUAINARBINSIS

° http://www.emeraldinsight.com/content_images/fig/0890291002002.png
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